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Proposed Program For The Lekgotla 

Day 1 

2 December 2018 

TIME ACTIVITY PERSON RESPONSIBLE 

08:00 Arrival Provinces 

10:00 – 16:00 Accreditation SGO 

17:00 – 18:00 SUPPER 

18:00 – 18:30 OPENING Remarks President 

18:30 - 19:00 Welcome note Provincial Chairperson 

19:00 – 20:30 Political Overview President 

Program adjournment Program Adjournment Program Adjournment 

Day 2 

3 December 2018 

TIME ACTIVITY PERSON RESPONSIBLE 

07:00 – 08:00 Breakfast 

08:00 – 09:30 Discussion on the Political 
Overview  

All delegates 

09:30 – 10:30 Messages of support 
1. COSAS (20 MIN)
2. ANCYL (20 MIN)
3. YCLSA  (20 MIN)

10:30 – 11:30 Discussion on the messages 
of support  

All delegates 

11:30 – 12:30 SRC Elections diagnostic 
report 

SGO 

12:30 – 13:30 LUNCH 

13:30 – 15:00 Discussion on the report All Delegates 

15:00 – 16:00 ANC 

16:00 – 17:00 SACP 

17:00 - 18:00 COSATU 

18:00 – 20:00 Engagements on the 
addresses 

20:00 - Supper 

Program adjournment Program Adjournment Program Adjournment 

Day 3  
4th December 2018 

TIME ACTIVITY PERSON RESPONSIBLE 

07:00 – 08:00 BREAKFAST 

08:00 – 08:30 PROGRAM RECAP Deputy President 

08:30 – 09:00 COMMISSION OUTLINE DSG 

09:00 – 13:00 Commissions All Delegates 

13:00 – 14:00 Lunch 
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14:00 – 15:00 Commissions All Delegates 

15:00 – 18:00 Commissions report back All Delegates 

18:00 – 19:00 Dinner 

Day 4 
5th December 2018 

TIME ACTIVITY PERSON RESPONSIBLE 

07:00 – 08:00 BREAKFAST 

08:00 – 08:30 PROGRAM RECAP Deputy President 

08:30 – 09:30 Lekgotlha Resolutions DSG 

09:30 – 10:30 Lekgotlha Declaration SG 

10:30 – 11:00 Adoption of the declaration All Delegates 

11:00 – 11:30 Closing Remarks President 

11:30 – 11:45 National Anthem All Delegates 

12:00 - Lunch and departure 
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1. INTRODUCTION AND CONTEXT

This political education syllabus stems from the old syllabus crafted by the former president

of SASCO Cde Mbulelo Mandlana with little infusion of the challenges faced by the current

generation of SASCO. The structure, the form and the implementation patterns differ.

The South African Students’ Congress (SASCO) uses the Marxist-Leninist theory as its tool

and guide to action. In essence SASCO identifies itself as one of the organizations in pursuit

of the socialist world order and to unsettle the current political and economic arrangement.

Decades ago SASCO claimed the space of being an intellectual hub, a fish-river of the

revolutionary intellectuals within the Mass Democratic Movement (MDM). SASCO became

a critical component and a centre for intellectual production of our revolutionary movement,

through organizing and grooming young people to understand crux of our revolutionary

discourse, grapple with complexities in our terrain of struggle, in the end provide scientific

sound solutions.

For the past 6 years ideological training in SASCO has been a figment of our imagination, an

individual responsibility to some members with no coherent program undertaken by the

organization. Congresses in succession have resolved on prioritizing political education, this

has only existed on paper and shelved in office drawers. This undesirable situation has

resulted to an exacerbated decline in the quality of membership, loss of interest in intellectual

debates and elevated factionalism, populism and sloganeering. Culture of reading and writing

is a thing of the past. Jealous, hate and purgery of dissenting views has become the order of

the day.

It is against this context that the 20th National Executive Committee (NEC) of SASCO

resolved to Renew, Modernize and Reposition the organization back to its rightful

dispensation in the society. The logic behind this position is to rebrand the organization,

restore integrity and the value system of the organization in the modernized and

technologically advanced world. The foundation of this program is a clear political education.

Political education is the cornerstone which the organization was crafted on, this political

education syllabus will aid the organization to improve the quality of membership, to ignite

capacity to deal with complexities in our political environment and society as whole.

Accordingly, the NEC has resolved on several occasions to draft a coherent political

education syllabus that will serve as guide to all structures of the organization. This political

education syllabus will contain topics that must be covered within a certain period time;
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impact assessment tools will be developed. The Political Education Sub-Committees shall be 

entrusted with the responsibility of leading the implementation of the political education 

programme in consultation with the secretary of the structure; there will be monitoring and 

evaluation of this political education syllabus.  

This program will be strictly monitored from SASCO HQ to ensure effectiveness. The NEC 

will hold quarterly induction workshops across all regions. Provincial executive committee 

with aid from the NEC, are thereby instructed to hold provincial political education 

workshops on fortnightly basis to capacitate our regions and branches. The NEC Head of 

Political Education subcommittee working together with the working-class movement 

(SACP, COSATU, NEHAWU and SADTU) and SASCO former leaders will be entrusted 

with the responsibility to coordinate the political education programme across all provinces. 

Facilitators will be charged with reporting on fortnight basis. 

2. STRUCTURE OF THE SYLLABUS

The SASCO political education syllabus will provide members of SASCO with a

concentrated and dedicated focus on revolutionary theory to understand the sophisticated

student struggles in relation to societal development.

The content of this syllabus will be structured in the form of unit description with a relative

specified list of topics to be covered. This format will allow facilitators and members of

SASCO enough scope and flexibility to select and deal with issues accordingly. The contents

of the political education syllabus will incorporate four units:

Unit 1: The History of SASCO and Evolution of the students’ movement inter 

alia with the History of South Africa and the liberation struggle. 

Unit 2: The Strategic Perspective of SASCO on Transformation (SPOT 

Document) and organizational Theory, culture and discipline.   

Unit 3: Gender Struggle and women emancipation. 
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Unit 4: The National Democratic Revolution and the National question 

(Colonialism of the special type). 

Unit 5: The Marxist Philosophy 

AIMS AND OBJECTIVES OF THE POLITICAL SYLLABUS: 

• To improve SASCO members knowledge about the organizational culture, systems and

operations.

• Improving SASCO member’s ideological consciousness.

• Encourage and develop the practical skills which will enable SASCO members to actively

engage in any socio-economic interactions within the democratic society.

• Develop the autonomous potential of SASCO members as socially literate, independent

and self-confident young people.

• To enable SASCO members to develop their own critical and moral faculties in

conjunction with a system of values based in human rights and social responsibilities.

• To improve SASCO political education standards with all structural levels in the

organization.
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OUTLINE OF THE POLITICAL EDUCATION SYLLABUS 

 

UNIT 1:  THE HISTORY OF SASCO AND THE EVOLUTION OF THE 

STUDENT MOVEMENT INTER ALIA WITH THE HISTORY OF 

SOUTH AFRICA AND THE LIBERATION STRUGGLE 

 

Section 1: 

 

1. The formation of NUSAS  

2. The formation of SASO 

3. The rise of AZASO and the Black Consciousness movement  

4. The formation of SANSCO 

5. The merger of SANSCO and NUSAS and the birth of SASCO. 

 

Section 2: 

1. The pre-union (pre 1910) struggles and battles against colonialism. 

2. The 1910 Union Pact and its historic implications in South Africa 

3. The founding of the ANC  

4. The 1913 land Act and the consolidation of white economy. 

5. The method of struggle in Pre-1940’S  

6. The impact of the 1917 Russian Revolution on the ANC 

7. The formation of the ANC youth league 

8. The radicalization of the mode of struggle of the ANC 1950’s and The Congress of the 

people 

9. The formation of Armed Wing of the ANC and its activities  

10. The banning of the ANC and ANC in exile and the subsequent Morogoro Conference of 

the ANC. 

11. The ANC and pan-African and Black Consciousness Movement. 

12. The ANC and the unionized workers and the working class. 

13. The UDF as part of the broad struggle. 

14. The unbanning of the ANC  

15. The negotiated transition. 



SASCO National Lekgotla, 02 – 05 December 2018, CUT Bloemfontein Campus, Political Education Syllabus. 

 

SUMMARY OF THE UNIT: 

The aim and objectives of this unit is to ensure that the recipient has the succinct grasp of the 

stages that the student movement went through to arrive at the point where SASCO was 

formed and the political conditions and political forces at play that informed each of the 

fundamental stages of both political and organizational development. The understanding of 

each epoch is important to facilitate ability to put into context important and strategic 

decisions that the ANC took at different times. Co-operation with the MDM is very important 

on topic like these. The exercise must be combined with the explanation of the birth of the 

revolutionary alliance out of these conditions of struggle with the Communist Party of South 

Africa.  

 

UNIT 2:  THE STRATEGIC PERSPECTIVE OF SASCO ON 

TRANSFORMATION (SPOT DOCUMENT) AND ORGANIZATIONAL 

THEORY, CULTURE AND DISCIPLINE.   

Section 1:  

1. The (5) political principles of SASCO 

2. The ideological posture/ outlook of SASCO 

3. The use and significance of SPOT document to SASCO. (Why SPOT?) 

4. Characterization of the current global political conjuncture. (From imperialism to 

globalization, what are we talking about?) 

5. The current global balance of forces (forces of production and power relations). 

6. The national balance of forces and the National Democratic Revolution. 

7. Strategy and tactics conceptualized (which is which?) 

8. Strategy and tactics (the approach of SASCO to struggle) 

9. The four pillars of SASCO unpacked (POLICY, CAMPUS, COMMUNITY AND 

INTERNATIONAL WORK) 
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Section 2:  

1. Definition and characterization of Culture in general and Congress tradition and 

revolutionary culture in particular. 

2. Hierarchy and decision making process.  

3. Status of elected leadership and duties. 

4. Internal democracy and membership (dissent and difference)  

5. Democratic centralism (is it truly democratic?) 

6. Discipline and behavioral standards befitting of a cadre. (Revolutionary morality, fallacy 

or reality?)   

 

SUMMARY OF THE UNIT 

 

The understanding of SPOT document as the working document in all structures is so 

cardinal to members of SASCO that it simply cannot be relegated to those who are far from 

the organization itself. This unit is charged with acquainting the members with the general 

culture of the movement in relation to internal democracy, use of structures for voicing 

dissent and dissatisfaction, philosophical foundations of the principle of democratic 

centralism and its implications in as far as organizational efficiency is concerned and all that 

relates thereto. The member must also be acquainted with the normal discipline of a cadre or 

the debate if really it is scientific to speak of one at all. 

 

UNIT 3: GENDER STRUGGLE AND WOMEN EMANCIPATION. 

Section 1:  

1. The historical evolution of societal gender relations and the division of labour (Marxist 

conception as a key tool) 

2. The relationship between the patriarchal institution and capitalism (in whose interest?) 

3. The negative effects of patriarchy on men (African culture or smoke screen?) 

4. The Different approaches to solution (Women specific approach, gendered approach or 

the Liberal approach?) 

5. Approach to feminist ideas 

6. SASCO policy on gender in proper context. (Quotas and other long-term approach 

statements, move towards eradication?) 
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7. Approach to LGBTQI community 

 

 

UNIT 4: THE NATIONAL DEMOCRATIC REVOLUTION AND THE 

NATIONAL QUESTION (COLONIALISM OF THE SPECIAL TYPE). 

Section 1:  

1. What is the National democratic Revolution 

2. The “National” in the NDR 

3. The “Democratic” in the NDR 

4. The “Revolution” in the NDR 

5. The motive forces in the NDR? (Who are those and why? Can everyone and anyone be?) 

6. The character of the NDR. 

7. Major questions of the South African revolution: 

a) The national question 

b) The class question 

c) The gender question  

8. The nature and the role of the transformative developmental state 

9. Popular movement for transformation (which role does it play) 

10. The role of students in the NDR and the approach of SASCO. 

11.  SASCO’s perspective on the reconfigured alliance (The role of SASCO). 

12.  The 4th industrial revolution and SASCO’s approach. 

 

Section 2:  

1. Black consciousness politics and SASCO’s approach 

2.  The Approach of SASCO on Decolonization 

3. Colonization of a special type and the National Question. 

4. Colonialism and neo-colonialism 
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UNIT 5: THE MARXIST PHILOSOPHY. 

 

Section 1: Basics  

1. What is Marxism? (Of what use is it to us?) 

2. Idealism versus Materialism (why is the latter scientific)  

3. Metaphysics versus Dialectics  

4. Historical Materialism 

5. The history of the nation states 

6. Historical evolution of the world economy 

7. State and the political economy 

 

Section 2: Power and Hegemony 

1. The Marxist conception of power (working class power?) 

2. The Marxist conception of hegemony 

3. The differentiation between power and hegemony 

4. The relationship between power and hegemony  

5. The state and hegemony  

6. The societal battle of ideas  

7. The study of the currently hegemonic forces. 

 

SUMMARY OF THE UNIT 

SASCO uses Marxism-Leninism as tool of analysis and guide to action. It is imperative that 

all members of the organization understand the doctrine of Marxism in order to apply it 

effectively. The understanding of this field will help the member to relate to the issues 

concerned with influence of our movement on society in general and the importance of 

analysis of that influence from time to time. 
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CONCLUSION  

These units of the syllabus are neither discrete nor mutually exclusive and, in practice, the 

implementation of the units of this syllabus might result in overlapping of topics, ideas and 

concepts which are common to all units. Political education Sub-committee chairs and 

facilitators may choose an approach from the guidelines or they may develop their own 

approach to the facilitation of units. Members, on completing this pollical education syllabus, 

should be familiar with the range of topics, ideas, concepts and issues etc. and be capable of 

demonstrating and applying these in the context of our terrain. 

 

KEY LITERATURE AND REFERENCE FOR CONSULTATION  

 

UNIT 1: THE HISTORY OF SASCO AND EVOLUTION OF THE STUDENTS’ 

MOVEMENT INTER ALIA WITH THE HISTORY OF SOUTH 

AFRICA AND THE LIBERATION STRUGGLE. 

 

 The ABC and history of SASCO. 

 Students’ movements in South Africa.  

 95 Years of struggle- a brief overview of the ANC history – where do we come from? 

 The history of the ANC Govan Mbeki  

  

UNIT 2: THE STRATEGIC PERSPECTIVE OF SASCO ON 

TRANSFORMATION (SPOT DOCUMENT) AND ORGANIZATIONAL 

THEORY, CULTURE AND DISCIPLINE.   

 SASCO Organizational theory and discipline (4th series of SASCO) 

 The Strategic perspective on transformation document of SASCO (5th series) 

 The National Democratic Revolution as the theory of our revolution. SASCO 

 

UNIT 3: GENDER STRUGGLE AND WOMEN EMANCIPATION. 

 The Gender policy of SASCO  

 The Need for a Gendered Perspective from the ANC and its Cadres (ANC document on 
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gender) 

 Feminist literature  

 LGBTQI literature  

 

UNIT 4:  THE NATIONAL DEMOCRATIC REVOLUTION AND THE 

NATIONAL QUESTION (COLONIALISM OF THE SPECIAL TYPE). 

 1962 South African Road to Socialism 

 National Democratic Revolution and the Working class J. Slovo 

 Lenin on National Question 

 Black consciousness literature (Fanon writings, Cabral writings. African literature) 

  

UNIT 5:  THE MARXIST PHILOSOPHY  

www.marxist.com  

http://www.marxist.com/
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SASCO National Lekgotla/Political School 

02 – 05 December 2018 

CUT Bloemfontein Campus 

Free State 

Outline of Commissions: 

Organizational Development Focus Areas: 

• Recruitment Drive Strategy in all Institutions?

• What motivates students of today to join SASCO?

• What are shortcomings of the modern strategy?

• How should we induct new members of SASCO and what

should be the content?

• What are challenges with recruiting women members?

• How to run Strategic Campaigns on campus and off

campus?

• What are Characteristics of an ACTIVE BRANCH OF

SASCO?

• What must be DONE?

Documents: 

• The ABC and history of SASCO

• 3rd series of SASCO

• SASCO Communication Strategy

1. Transformation of Higher 

Education  

Focus Areas: 

• What should be SASCO’s approach to the implementation

of Fee Free Education?

• What are the roles of student bodies or structures on

campus, i.e. student services?

• What is the impact of institutional culture on students?

• What should be SASCO strategy on student safety and

Documents: 

• SASCO’s Perspective on gender

• SASCO TVET must Rise 

Concept Paper 

• Higher Education Act

• Student Accommodation spec by

DHET
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gender-based violence on campus? 

• How can we put SASCO gender policy in a proper 

context? 

• Has our approach shifted from a gender policy to a sex 

policy?  

• How can we deal with the objectification of women in the 

political space? 

• What is the role of gender officers across all structures and 

how can these offices be revived? 

• What are the strategies and tactics of SASCO? 

• How can we apply the renewal strategy? 

• How do we develop a cadre? 

• What is SASCO’s envisaged curriculum content (TVET 

and Universities) 

• What is the state of TVET Transformation, what are the 

immediate challenges and how should SASCO respond to 

these challenges? 

• What should the role of SASCO on infrastructural 

development on campus? 

• What is SASCO’s strategy on student Accommodation? 

• What must be DONE?  

 

• SASCO perspective on 

institutional autonomy. 

2. Political Education and 

Theoretical Debates. 

Areas of focus: 

 

• How to build a capable and ideological sound cadre of 

SASCO? 

• What should inform the syllabus of SASCO? 

• What should be SASCO’s position on the 4th Industrial 

Revolution? 

• How to reposition the youth of Africa within the 

challenges facing the continent? 

Documents: 

 

• Proposed SASCO National 

Syllabus 
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• What are the challenges facing the student movement? 

• Analysis of the balance of forces in the current conjecture? 

• SASCO and the Battle of Ideas, What is SASCO’s media 

strategy (print, social and online)? 

• How does the historical evolution of societal gender 

relations relate to the divisions of labor? 

• What is our approach towards feminism? 

• Can feminist and materialist ideas exist in one space? 

 

Organising and SRC Elections 

Strategy 

Areas of Focus: 

• Campaign strategy (reaching out to the voter: lecture halls, 

cafeteria, day scholars, residences) 

• SRC Manifesto (University and TVET) 

• Mobilization strategy 

• Communications and social media. 

Documents: 

• SASCO SRC Elections Manual 

• SPOT Document 

• SASCO Communication Strategy 

 

 

 

 

SASCO STANDING ORDERS AND RULES: 

A. Procedure Points: 

 

Delegates will be allowed to raise the following procedural points during the plenary: 

1) Point of order. 

2) Point of clarity. 

 

The chairperson of the session shall provide a ruling for particular point raised by a delegate during plenary. 
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B. Discipline

The Council Disciplinary Committee (CDC) will be constituted: 

• The CDC will be empowered to handle all cases during Congress/Council and take a final decision.

• The CDC shall utilize the constitution and code of conduct of SASCO as a framework for handling of all matters of discipline.

• The Provincial Chairpersons must help to maintain discipline within their own provincial delegation (Branches, Regions and PECs).

C. The delegation to the Council will be obliged to:

i. To attend all council sessions,

ii. To be punctual to all session, e.g. Plenary and commissions.

iii. To behave and act in manner that is supported by the constitution and code of conduct of SASCO, and further befits the council

qualitative and ensures smooth proceeding.

iv. To be obliged to the ruling of the chairperson of the session.

v. To obey council rules, and in the main the constitution and code of conduct of SASCO.

D. Procedure in Plenary:

The normal rules and traditions of running SASCO meetings will be applied during the plenary sessions: 

• All delegates to the council will have speaking right during the plenary sessions.

• Delegates with intentions to ask question or speak on the motion for discussion shall do by raising of hands only when the presidium has

opened a platform for such, and they shall further be noted and recognized for such.

• The presidium shall note the speaking list and recognize delegate amongst the speaking list to ask question or to speak on the motion tabled

for discussion during the plenary session.

• To be on the speaking list does not automatically mean that a delegate shall be recognized to speak. The presidium shall be empowered to

determine whether the speaking list shall continue as noted.
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• Delegates recognized to speak shall have right to speak in any language recognized by South African Constitution. This shall also apply to 

international quest. 

• The presidium shall ensure time management during plenary session. 

• The presidium shall allow motions for discussion if only seconded for such. 

• Speakers shall be under the supervision on Chairperson of the session. 

 

C. Council Proceedings: 

 

• The steering committee shall assess the Council proceeding as from time to time for necessary intervention, and further for the smoothing 

running of the Congress/Council or National Program.  

• The Steering committee shall have authority for adjustment of the plenary sessions whenever necessary.  
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SOUTH AFRICAN STUDENTS’ CONGRESS 

(SASCO) 
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INTRODUCTION AND BACKGROUND 

It is through common cause that different generations of the student movement in South 

African participated and contributed immensely in the fight against apartheid regime. The 

formation of SASCO on the 06th September 1991 at The Rhodes University, Grahamstown by 

merger of a predominantly white student formation NUSAS and SANSCO, a predominantly 

black student organization was not an accident of history but a culmination of material 

conditions following a long-protracted struggle and the defeat of apartheid colonialism. The 

vision was to establish a single non-racial, non-sexist and democratic student organization to 

carry with the aspirations of students. 

SASCO preoccupies itself with the transformation of higher education sector and the society 

in general. The struggle for free and quality education is premised on the historic and systemic 

nature of the South African struggle. Our strategic document (SPOT Document) elucidate our 

approach to the transformational agenda. 

In order to realise this transformation programme; SASCO works hand-in-glove with all 

progressive forces in the mass democratic movement and make use of permissible platforms in 

the higher education sector to push for its policies.  

The higher education act 1997 dictate that all institutions of higher learning must have SRCs 

to represent the interest of students in council, senates, institutional forums, student services 

councils, faculty boards etc. It is for this reason that SASCO views SRC as the sphere of 

influence and a site to pursue the struggle for transformation of higher education sector. These 

SRCs are elected by students through an election process on a yearly basis and run concurrently 

with the academic calendar. 

It is without mention that SASCO contest SRC elections in order to gain power and influence 

in policy formulation across all institutions and national platforms provided by the government. 

We have done so relying on our tradition, individual brilliance and movement tradition, with 

no guiding document and strict monitoring and evaluation strategy.    

This SRC election manual will explicate the role and responsibility of SASCO members during 

SRC elections. This manual will also aid the NEC, PEC, REC and Branches to make a cogent 

assessment on the overall performance of the organization during and after SRC elections. The 

NEC, PEC, REC have an overall responsibility to ensure that branches implement this 

programme fully.  
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SRC ELECTIONS  

In all institutions SRC elections and electoral process is set out in the individual institution 

SRC constitution. All SRC elections are conducted by independent election agencies i.e. IEC. 

The IEC manage and supervise elections from the declaration of election date until elections 

results are official declared and endorsed by the institution. Each campus has its voting station, 

Electoral officer and support staff.  

Once the date has been declared, it is expected that all organizations and individuals contesting 

SRC elections must abide by and follow the rules of elections to the very end of SRC elections. 

It is incumbent to the BEC to explain the elections process to all members and activist of 

the organization. 

 

PARTY LIAISON COMMITTEE/ PARTY AGENTS: 

The IEC set out party liaison committees to consult and inform parties that contest SRC 

elections about the arrangements for the elections. The Party agents have no decision-making 

power but are there to advice IEC and deal with conflicts that may arise between parties or 

parties and IEC. All electoral arrangements like voting stations, staff, logistic for Election Day 

are discussed and resolved. SASCO should use this platform to resolve all problems and ensure 

that the organization is not disadvantaged. Party Agents must be appointed by the BEC/BTT 

and shall report to the Branch Secretary/Branch Coordinator or BET coordinator. There 

should be a thorough training of our Party Agents to amongst other things avoid the 

possible threat of rigging elections, our part agents should be activity, and not trust 

anyone except each other. 

 

SASCO SRC ELECTION-CAMPAIGN STRUCTURES  

The main aim of SASCO campaign is to reach out to voters (students) and persuade them to 

vote for SASCO. Each campus has hundreds and thousands of students, therefore SASCO need 

a significant number of volunteers from the region and particularly at the branch level in order 

to reach all voters. The BET will coordinate all the campaign work. The BET shall be a small 

unit at a Branch level that plans, manages, coordinating the campaign and the work of 

volunteers and from time to time report to BEC.  
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The following shall be SASCO election structures: 

1. NET 

2. PET 

3. RET 

4. BET   

GUIDING PRINCIPLES TO SET UP ELECTION STRUCTURES: 

• Structures should be set up in manner that promotes unity in action amongst comrades, 

PYA structures and other fraternal organizations such religious organizations. 

• Constitutional structures at National, provincial, regional and branch level shall take 

responsibility for election work. The election work must be coordinated by secretaries 

and reported to the executive. 

• The chain of command should be as short and simple as possible. RET should be used 

to get information and resources to branch coordinators. Branch coordinators must 

report problems and progress to the RET coordinator or relate directly with the PET 

when necessary.  

• Each residence and faculty shall have coordinators who in turn must be part of Branch 

election team. 

• Religious organizations, sport union, arts and cultural groups shall have at least one 

representative in the Branch election team. 

 

FUNCTIONS OF THE SRC ELECTION STRUCTURES: 

1. National Election Team shall: 

• Consist of NEC members and alliance structures. 

• Responsible for all SRC elections  

• Receive and process reports from provinces 

• Ensure maximum unity amongst comrades of SASCO and fraternal organizations 

• Shall be appointed by NWC and report to the SGO. 

• At least meet every fortnight   

 

2. Provincial Election Team shall: 

• Consist of PEC members, RET coordinators and fraternal structures  

• Responsible for all SRC elections in the province 
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• Appointed by PWC and report to PSO 

• Receive and process reports from RETs and BETs 

• Ensure implementation of the election work by RETs and BETs 

• At least meet once every week 

 

3. Regional Election Teams shall: 

• Consist of REC members, BET coordinators and fraternal organizations 

• Ensure that campaign is properly implemented in branches  

• Assist the province in distributing all the campaign material to branches 

• RET coordinators shall report to the RSO and the Provincial elections coordinator 

• At least meet once every week.  

 

4. Branch Election Team shall: 

• Consist of BEC, fraternal organizations, religious organizations, sport union reps, 

faculty reps and residence reps. 

• Strategize and oversee elections campaign 

• Branch secretary shall coordinate the campaign  

• Appoint task teams or deploy people to do specific tasks  

• The branch must organize training for BET members and volunteers 

• Have regular briefing sessions  

• At least meet twice a week 

 

MEETINGS OF SASCO SRC ELECTION STRUCTURES: 

 Meetings should be kept short and efficient as possible. PETs, RETs and BETs should meet 

every Sunday. The rest of the week shall be kept for campaigns. The meetings are for 

strategizing, planning, report on progress and problems. BEC shall meet to receive and process 

report and give overall direction to the election team. The BEC shall assess the following: 

• What has been done since last meeting? 

• What challenges or problems during campaign? 

• Plans for the coming week. 

• Resource needed for the campaigns 
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• Message from RET, PET or NET. 

 

 

CAMPAIGN STRATEGY  

SRC elections like any other elections are the psychological warfare, only a well-organized 

and psychologically prepared army get victorious. This is the heart of elections; it is an art of 

inspiring followers, supporters and sympathisers. This is where you win or lose elections. 

Campaign involves a deliberate series of revelations or communication exercise to take the 

‘audience’ from the state of ignorance, through interest and then concerns into anger and 

engagement (motivation), and finally into a state of satisfaction or reward. A SASCO campaign 

should maximise motivation and informative, information is not power but leads to 

mobilization.  

The objectives of the SASCO campaign is to reach out to voters, it is therefore mandatory for 

the BET to develop clear campaign strategy.   

HOW TO DEVELOP AND USE CAMPAIGN STRATEGY? 

Building an effective campaign strategy is one of the most crucial things you must do in order 

to make your campaign successful. A good campaign strategy will guide all your campaign 

actions and help you have more influence as possible. It is paramount important to firstly 

understand ‘who are SASCO voters’? The following questions will lead the BET towards 

developing a good SASCO campaign strategy: 

• Understanding the Campus 

• Who are SASCO voters and How to reach out to them? 

• What is a SASCO campaign message? 

• What are SASCO strengthens and weaknesses on campus? 

• Monitoring and evaluations  

 

UNDERSTANDING THE CAMPUS  

The BET must rely on the SPOT document of SASCO on the presentation of what campus 

work and policy work entail. These pillars of SASCO are a cornerstone of every SASCO 
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campaign because they enable SASCO comrades to understand their campus holistically. 

Understanding your campus includes the following: 

• How many registered students? 

• How many faculties and students per faculty? 

• Who are the influential people in these faculties? 

• What is overall interest of students in campus? 

• How many student clubs and societies, who are role players? 

• How many residences and their capacities?  

• Who are the influential people? 

• How many floor reps? 

• Identify students’ challenges (Faculties, Finance, Cafeteria and Residences). 

• Identify policies that need radical change. 

• Safety and security of students. 

By answering to the above question, the BET will be able to develop a clear strategy and 

develop SRC election POA and campus based manifesto. 

Who are SASCO voters and how to reach out to them?  

Voters are all students who are eligible to vote on campus. All students are potential SASCO 

voters. The BET must separate the voters according their social existence on campus i.e. ethnic 

background (Black, Indian or White and International), religious activities, gender, sport, 

debate societies and poets. The intention is to bring more voters to SASCO. This will enable 

BET to use different methods in order to reach out to voters. 

The BET must then identify where, are SASCO voters in the following categories are: 

• SASCO base: A faculty and residence where SASCO received more than 60% votes. 

• SASCO Frontier (Weak) area: Where SASCO received between 40%-50% of votes. 

• Opposition frontier (weak) area: Where SASCO lost votes between 20% - 40%. 

• Opposition Strong base: Where SASCO lost vote to less than 20%. 

Our focus should firstly to secure our Base and Frontiers and then increase capacity in the 

opposition space.  
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What is a SASCO campaign message? 

At this stage you identify what the voters/ audience need to hear. In order to reach the voters 

in their different groups as explained above, SASCO is expected to deliver simple messages 

that are persuasive and appealing to voters. In most cases the message will have two basic 

components:  

• An appeal to what is right;  

• An appeal to voters’ self interest 

Characteristics of campaign message: 

• Short and simple: Summarise the message in order easily grab the attention of the 

voter. Don’t lose essence and focus. 

• Demonstrable: The message must be practical, truthful and credible. Our candidates 

must demonstrate understanding of student/voter issues and not make false promises. 

• Appealing and persuasive: The message must touch on issues facing voter/students 

on daily basis. 

• Distinctive: Our message should elucidate on how different are we? From other student 

organizations.  

• Clear and understandable: The message must be delivered in the language the voters 

understand. Be realistic and create visual image in the minds of voters. Catch emotions.  

• Sticking to the message: At every opportunity we get, we stick to our message. One 

message many voices. Repeat the same message to avoid voters confused by 

opposition. 

 

What are SASCO strengthens and weaknesses on campus: 

The BET must do a cogent analysis on the strength and weaknesses of the organization. Going 

to elections, the organization needs to go to elections intact and mentally prepared. SWOT 

analysis is the tactical analytic tool which we use to assess the internal strength and weaknesses 

of the organization whilst mindful of the external threats.  

Strength: What do we have? We must take careful stock of skills, knowledge, resource, 

relationship with our allies and vast experience.  
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Weaknesses: What do we need to develop/work on? Identify what we don’t have in order to 

build capacity ranges from relationship/ unity, media, research and financial support.  

Opportunities: Take result of campus assessment. We must identify factors and events that 

we can use to our advantage.  

Threats: Using campus analysis results, we must identify whether there is anything we can use 

to minimise damage.  

 

Monitoring and evaluations: 

The RET, PET and NET must ensure that Branches implement our strategy to the fullest. We 

need to ensure that we check whether we still heading in the right direction. Is our message 

received well by our target voters? What are the challenges and opportunities do we have? The 

monitoring of election campaigns cannot be done over the phone but going to the ground where 

there are students. 

 

Campaign Phases: 

Elections must be fought in phases in order to allow the BET to make assessment whether the 

campaign strategy is effective and received well by voters. Once elections are declared 

everyday shall be a campaign day, the campaign shall follow three phases: 

1. Laying foundation: Once Elections are declared, SASCO must prepare SRC elections 

campaign structures, begin with making contact to voters, listen to students and address 

their problems. 

 

2. Preparing for war: At this phase of the campaign we must intensify our work and ensure 

that we reach out to all students. Popularise our manifesto and candidates. Implement the 

advertising strategy, placards, stickers, printing and posting of posters must be rolled out at 

this stage. Launching of SASCO Wednesday. SASCO nearby Branches must be 

commanded to go and support other branches on elections #Operation_Mboo 
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3. Siyanqoba: At this phase we must build enthusiasm for elections and motivate our voters 

to go out in numbers and vote. Increase voter contact and stick to our message. This phase 

will close with a SIYANQOBA RALLY.   

  

 

 

SASCO SRC ELECTION CAMPAIGN METHOD: 

Intention of a SASCO campaign is to reach voters and communicate to all of them. Motivate 

and persuade them to come and vote for SASCO on Election Day. Personal contact is the best 

way of keeping our voters loyal and winning over new voters. At this moment voters want to 

meet with candidates and leaders of SASCO who communicate our election message, 

candidates will attract more students to our events. 

 

ELECTION METHODS: 

 

1. Door- to – door: Must be an ongoing SASCO campaign throughout the year, the intention 

is to meet and interact with students, get their problems and resolve and provide information 

on the importance of voting. During door to door we must carry pamphlets to leave in every 

room. Keep records of every room visited so we can use results on Election Day. 

 

2. Blitz: Bring a large group of volunteers to our strong holds and reinforce where we are very 

weak. SASCO volunteers will Chant across the campus and visit residences.  

 

3. Meet with Student Clubs and societies: Working with student clubs and societies will 

make our campaign a lot easier because their constituencies are as important as every vote. 

We need to persuade students according their group interest because some of them are loyal 

to their groups and see no need to be politically involved i.e. religion, culture, ethnicity and 

sport. In these meetings, we ask these clubs and societies about their challenges and their 

interests and then seek to resolve them. Distribute pamphlets and popularise our message. 
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4. Student’s forums: Meet students in their study groups and explain to them the importance 

of voting. Corridor meetings, faculty/lecture halls, cafeteria etc. small meeting are the best 

where we want to talk to 10-30 students, stick to our message and allow students to ask 

questions and discuss their fears with our candidates.  

 

5. Opinion makers: identify influential students around campus, be it they influence students 

by what they say, or does it work for SASCO. These are drama students, poets, musician, 

art students, sport stars and religious leaders. Use them to appear in our platforms and ask 

them to host small meetings and popularise our manifesto.  

 

6. SASCO Desk: A SASCO desk must be always placed where students can be able to interact 

with leaders and our candidates; these are by cafeteria, main gate, residence gates, by their 

faculties and admin buildings.  

 

7. Walkabouts: Our candidates, SASCO and alliance leaders must walk around very busy 

places on campus and engage students and handover pamphlets. #Umntu_Emntwini 

 

8. Posters and Pamphlets: Posters and Pamphlets must be distributed every moment we meet 

with students/voters. Pick the best spot when putting a poster (Where majority of our 

students pass, Bus Station, Res, Cafeteria, Admin Block and Main Gates), post your posters 

such that they are not easily removed by fly by night oppositions. 

 

9. Own media: Popularise our message, don’t contradict our message, use of print media 

(Posters and Pamphlets) and online media (Facebook, Tweets, Instagram and any other 

social media space). 

 

10.  Mobilization: The organization must master the art of mobilization, how to attract students 

to our mass programs. Mass programs attract many students and create vibe on campus. 

These programs are done in Lecture Halls, Stadium, Open Fields, Residence Halls, 

Cafeteria and Bus Stops. A poster for the event must be issued at least 4-7 days prior the 

program in order to enable campaign structures to do their work on time. Make use of all 

the above methods to ensure the mass event is successful.  
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11.  Visibility: Through photos of the organization and candidates, stickers, wearing of 

SASCO t-shirts on campus, tables and #Everyday a SASCO Day.  

 

 

 

ON ELECTION DAY: 

Our campaign is centred around getting voters to vote on the Election Day. The methods and 

campaign strategy must lead us to getting voters on the day of elections. Out target is to get 

overwhelming majority. Key task on Election Day are: 

• Get out the vote: Make sure that SASCO voters are contacted and encouraged to go 

and vote. 

• Transport: prepare transport should voting station be far from students and if voting 

continues till in the evening. 

 

Monitor voting stations and deal with any issues that may arise and send volunteers to voting 

station.  

• RET/PET must check if all volunteers are at post where they are deployed. 

• All coordinators as explained in campaign structures must be activated. 

• Each volunteer must be tasked to bring a certain number of students/voters. 

 

VOTERS EDUCATION:  

It is important to carry out voter education to students/voters in order to avoid spoilt ballots 

and conflict on the voting day. Voter’s education assists our voters/students particularly first 

year students whom might not be aware of the voting process. We must educate our voters on 

the following: 

• Voters Roll: Is a list of all registered students/voters in a campus and is broken down 

into faculties or in the alphabetic order (Surnames most of the time). 

• Voting hours: In some institution voting takes place over 3 days, 2 days or one day. 

Voting hours are usually 08:00am to 20:00pm provided there are no delays. 

• Voting process: Bring student card or ID with proof of registration, your name will be 

crossed in the voters roll, your thumb will be marked, you will receive a ballot paper 
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and vote by marking an X next to SASCO logo or SASCO candidate (Please give 

students note to remind them about our candidate number on the ballot) and then place 

the ballot in the ballot box provided. Party agents will assist and feel free to ask if not 

sure. 

• Ballot paper: A paper that has list of organization with their abbreviations, symbol

and/or candidate picture.

• Code of Conduct: Code of conduct during elections apply to all students’ organizations

and all those who violate/ break the code of conduct will be fined or removed or their

votes nullified. We expect all our candidates to stick to the agreed code of conduct.

Implemented, this document will lead us to a decisive victory in our campuses, it is for that 

reason we believe that the delegates must engage and further make recommendations in this 

regard, lets engage.  
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Contextualising the TVET must rise concept  

 

Introduction  

South Africa’s education system is recorded as one of the most unequal education 

systems in the world in line with its economic structure as inherited from the apartheid 

regime, prior 1994 election breakthrough. The apartheid education system like all 

other structural sets ups was based on racial classifications with black people having 

to play in the third stream of the economy and were deprived the absolute freedom of 

being artisans and trade for economic freedom.  

 

The enactment of Bantu Education Act alongside the job reservation and colour bar 

policies in 1953 was to secure white hegemony and black subservience by giving 

preference to white workers and prohibiting certification for acquired skills for any non-

white person1.  Then the adoption of the Vocational Education Act, No 77 of 1955 was 

sought to regulate the establishment, maintenance, management and control of 

vocational schools and part-time classes.  

 

The South African TVET College landscape is not the most popular educational set 

up within the South African working class and the poor. The people of South Africa are 

still arrested in the old thinking of university education is the only option for human and 

economic development. Of course, the orthodox around TVET sector is knitted in the 

apartheid education segregation through the establishment of the Bantu Education 

Act, therefore the TVET (formerly known as FET) were a less concern for the apartheid 

government.  

 

In conceptualising the role of the TVET requires an understanding of the TVET 

history and its theoretical underpinnings. Historically, formal TVET has been closely 

tied with the process of industrialisation and economic development and therefore 

TVET polices have often been dominated by an economic and equity perspectives 

(UNESCO, 2012).  The evolution of TVET systems and transformation over the 

                                                           
 



years as been based on the perceived role of TVET in relation to economic and/ 

human development (Tikly, 2013).    

The TVET discourse is the by-product of the set of major policies issued by the post-

apartheid government which arguable want to embark in the skills revolutions. These 

policies range from Reconstruction and Development Plan (1994), Growth, 

Employment and Redistribution (1996), National Development Plan (2012), all these 

policies make reference to the TVET sector as the centre for skills and artisanry 

production.  

The National Development Plan argues that education, training and innovation a 

central to South Africa’s long-term development. They are core elements in eliminating 

poverty and reducing inequality, and the foundation of an equal society. Education 

empowers people to define their identify, take control of their lives, raise healthy 

families, take part confidently in a developing a just society, and play an effective role 

in the politics and governance of their communities. 

Furthermore, the envisaged post-schooling system of South Africa must be the key 

driver to information and knowledge system that is directly linked to economic 

development. In appreciating the aims of this government in democratize the 

education system by overcoming unfair discrimination, expand access to education 

and training opportunities and improving the quality of education, training and 

research. 

This document will give an analysis of the challenges faced by the TVET sector 

holistically ranging from teaching and learning, infrastructure, funding and some 

international analysis on the TVET situation. it is important to reflect on how best it 

can contribute in building a better and strong economy outside the old university 

education. 

This will be premised on SASCO strategic perspective on transformation (SPOT 

document), which outlines the views of SASCO on how transformation of higher 

education sector entail. The pillars of SASCO in the SPOT document elucidate 

explicitly the responsibilities of SASCO cadres on policy work and campus work of 



course informed by the international analysis and the understanding that institutions 

of higher learning are a microcosm of the society; community work. 

The purpose of the TVET sector 

Vocational education is defined as ‘middle level of education which provides 

knowledge and skills to enter the economy while occupational education refers to 

educational programmes that are focused on preparation for specific occupations, as 

well as ongoing professional development and training in the workplace’ Green Paper 

(2012:  1).  This supposes a TVET system firmly located in the human capital, 

economism and productivism paradigm.  McGrath (2012) argues that this “approach 

to TVET is grounded in an outdated model of development” (2012:  623). 

However, the broad visions of the National Development Plan (2012), New Growth 

Path (2011), Industrial Policy Action Plan 2 (2011) and Human Resource Development 

Strategy for South Africa 2010-2030 (2009), collectively articulates the need for the 

TVET college sector to contribute effectively to the national social and economic goals 

of inclusive growth. The SA Development Report (2011) further notes that the current 

policy and planning focus of the government is on ‘skills for an inclusive growth path’ 

as a key goal for the government.  

According to the Green paper for Post- Schooling Education and Training (2012), the 

purpose of the TVET college sector is located within “a vision for a single, coherent, 

differentiated and highly articulated post-school education and training system.  This 

PSET system is supposed to “contribute to overcoming the structural challenges 

facing our society by expanding access to education and training opportunities and 

increasing equity, as well as achieving high levels of excellence and innovation” (2012: 

x).    

An important policy or strategic shift proposed by the Green Paper (2012) is to rename 

the Further Education and Training (FET) colleges Technical and Vocational 

Education and Training colleges. According to the Green Paper (2012:  21); the “vision 

for the public FET colleges is one of vibrant institutions that offer vocational and 

occupational qualifications, mainly to young people (16 to 24 years old).  They will be 

the primary sites for vocational skills development for artisans and other occupations 

at a similar level in areas such as engineering, construction, tourism and hospitality, 

business administration, early childhood education.  



Given the triple challenges of unemployment, inequality and poverty on one hand 

and the need for colleges to play a significant role in a broader developmental 

agenda beyond the rigidly narrow economic development approach, the purpose of 

the TVET colleges sector can be progressively broadened in line with the 

development trajectory of the country. The proposed purpose:  

• Speaks to overall long-term Mission and Vision for the sector, which is to

create opportunities for youth and adults to acquire skills, knowledge and

values for lifelong learning.

• Reflects TVET for economic and broader societal and developmental

objectives (with the involvement of the Department of Trade and Industry, the

Economic Development Department, the National Planning Commission,

national business formations, national labour formations).

• Takes cognisance of TVET for local economy (local businesses, provincial

and local government, informal sector).

• Emphasises that the immediate focus should be on occupations and the

acquisition of mid-level skills.

Situational Analysis of TVET in South Africa 

There are fifty registered Technical Vocational Education Training Colleges (TVET) in 

South Africa which operate on more than 254 campuses spread across the rural and 

urban areas of the country.  TVET Colleges are established and operate under the 

authority of Continuing Education and Training Act 16 of 2006 and report under the 

Department of Higher Education and Training. Public TVET Colleges are subsidised 

by the state with approximately R8 billion per year. 

There are considerably more than 700 000 students in TVET Colleges. The 2019/2020 

target is that there should be 1 238 000 students in TVET Colleges. This means that 

TVET Colleges are in a rapid growth and development phase.  



 

Sources: Statistics on Post-School Education and Training in South Africa (2010, 2011, 2012, 2013, 

2014). TVET College Annual Survey 2015, data extracted in November 2016. 

The above graph is upward slopping which indicates that a significantly increase in the 

number of students that enrol in TVET each year.  Prior to 2009 the staff in colleges 

were transformed from being an employees of the department to be an employees of 

colleges but many decided that they will remain with the department. 

There was no National Student Financial Aid Scheme (NSFAS) then in TVETs 

colleges the funding that was used was recapitalisation fund. In 2011 there was an 

introduction of NSFAS that’s when the student enrolment started to continuously 

increase as there was funding. 

The TVET Colleges are administered in terms of the Continuing Education and 

Training Act, No 16 of 2006 as amended. The TVETs provide technical and vocational 

training programmes to learners who complete at Grade 9 at school level and there 

are opportunities for learners with Grade 12. TVET college education provides 3 broad 

categories of qualifications: 

I. National Certificate (Vocational) NC (V) that is offered at three levels, i.e. level 

2, 3 and 4 of National Qualification Framework (NQF). The NCV is an 

alternative vocational learning pathway to Grade 10,11 and 12 of the schooling 

system.  

II. Report 191 National Technical Educational programmes known as NATED 

certificates, offered at six-sub levels (N1 to N6) for Engineering Studies and 

three to four sub-levels (Introductory, N4 to N6) for Business and General 
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studies. NB: These programmes are what is known as Ministerial Funded 

Programmes as defined through National Norms and Standards for Funding of 

TVET Colleges  

III. Occupational qualifications and part-qualifications, inclusive of workplace-

based learning, are closely linked to workplace demands. These are funded 

through SETAs and NSF.  

 

In 2010, the TVETs were estimated to have enrolled about 345 000 students and 650 

000 and a target of 1 million students was set for 2015 with a massive dream of 2.5 

million by 2030.  

 

Curriculum of TVET in South Africa 

In South Africa, the TVET band (formerly known as FET band) on the National 

Qualifications Framework (NQF) includes all education and training programmes that 

lead to a qualification from levels 2 to 4 of the NQF.  

These levels are above general education grades 1 to 9 of school and Levels 1 to 4 of 

Adult Basic Education and Training, but below higher education. It includes the post-

compulsory phase of career-oriented education and the senior secondary component 

of schooling and provision therefore comprises three different paths: academic, 

vocationally Orientated and occupation specific. TVET specifically refers to those 

aspects of the education process that involve the study of technologies and related 

sciences, the acquisition of practical skills, and understanding and knowledge relating 

to occupations in various sectors of economic and social life (a view consistent with 

the definitions of TVET provided by the International Labour Organisation and 

UNESCO. The usual programmes offered at the TVET colleges are:  

• The NATED programmes, the six-level NATED Report 190 and 191 

(usually abbreviated to N1, N2, N3, N4, N5, and N6) courses have been 

the base theoretical qualification for the training of apprentice artisans 

employed by private sector firms. However, with the growing difficulty in 

obtaining apprentice positions, increasingly students enrol in these 

courses without first being apprentice or sponsored. The courses are 

primarily theoretical.  



• The NATED programmes were meant to be phased out between 2009

and 2012 and replaced by the NC (V) programmes. But in reality they

have continued alongside of the NC (V) and in many cases have

experienced more rapid growth in enrolments.

• The Department of Education and Training introduced the National

Certificate (Vocational) (NC (V)) at public TVET colleges to solve the

problem of poor quality and low relevance of the NATED programmes

and the chronically short supply of work placements available to private

students, as well as the low technical and cognitive skills of TVET

graduates (DHET, 2010). The NC (V) offers a broad range of knowledge

and practical skills in a variety of vocational fields mainly targeted at

technical skills development. The practical component of the study is

mainly offered in a work place or in a stimulated environment.

• National Higher Certificate Programmes consist of  NQF Level 5 higher

education programmes (that have a minimum of 120 credits and could

take at least a year of full-time study in a higher education institution)

and prepare learners for entry in Diploma or degree studies at

universities.

• Occupational qualifications were introduced in addition to 191 and NC

(V) programmes, TVET colleges offer occupational qualifications (Occ

Qual). These are usually short (three to six month) courses based on a 

cluster of unit standards. (Such as requested by a company for a 

specified period of time) 

• Some colleges still offer the Senior Certificate (NSC) (Report 191 NSC

programme).

• The foundation for delivery of effective TVET programmes is the TVET

curriculum (Black, 1997). The curriculum is a pointer to all learning

activities and programmes to be offered in any educational institutions

and it should reflect the needs of the communities and of industries. Joint



participation by both society and industry in the development of TVET is 

therefore significant. 

 

 

Conclusion on TVET Curriculum 

In South Africa, general education and theory is integrated into the technical and 

vocational education and training curriculum as it facilitates and promotes the 

understanding and development of technical skills. Recognizing the role of the 

theoretical component of teaching and learning in the technical and vocational 

education and training system, the policy on professional qualifications for lecturers in 

TVET in South Africa provides that TVET lecturers need to be theoretically competent 

in addition to their trade skills. Similarly, for effective development of skills necessary 

for employment and socio-economic development as well as national growth. 

 National Skills Development Strategy III actively encourage and promote the 

integration of workplace training with theoretical learning (RSA, 2014).  Responses of 

technical and vocational education and training practitioners in South Africa indicated 

that TVET curriculum provides skills for employment and self-reliance and also 

prepares learners for higher education. 

 

International TVET situational analysis  

Brazil  

Brazilian students who are interested in pursuing their studies through TVET may do 

so in any of the 38 Federal Institutions for Education, Science and Technology located 

in all the states of the country. Brazil consists of 26 states, over 5500 municipalities 

and a Federal District in which the capital city, Brasilia, is located. The public TVET is 

administered and managed by the Federal Government and the States. The private 

sector may be involved in any educational level given the approval and evaluation of 

the government. The education sector is financed by both the public sector (direct and 

indirect financing) and private sector. 



In the midst of a difficult fiscal and economic situation, Brazil has managed to grow its 

employment, incomes and strategic investments that prepared young people for jobs 

and entrepreneurship also played a significant role. The big part of this success is 

linked to TVET system, which has a flagship federal education and training program 

(PRONATEC) and a training arm (Sistemas). 

The story of sustained growth in employment has not gone unnoticed globally, The 

TVET sector contributed a Brazil was chosen to host World Skills Competition, a 

biennial contest highlighting the best professional skills from around the globe. 

Competitors from over 50 countries gathered in Sao Paolo to demonstrate individual 

and collective technical skills in specific professional areas. 

Mexico 

TVET in Mexico is known as Educación Profesional Técnica and its mission is to 

provide quality educational services in order to prepare individuals with skills to 

participate productively in labour market and have high sense of social responsibility 

and civic values. 

TVETs courses are offered from the secondary education level. Following primary 

education, students can attend the lower secondary education cycle (secundaria) 

enabling students to continue to the upper secondary education cycle. Here, students 

can choose between two streams namely: general upper secondary school 

programme lasting three years which prepares students for tertiary education and 

vocational and technical programme lasting two to five years which aims to prepare 

students for tertiary level education or the world of work. 

There are three levels at the tertiary education level: higher technical (técnico 

superior), undergraduate (pregrado) and postgraduate (posgrado). Tertiary level 

TVET programmes are offered at all levels. Non-formal TVET is offered by a number 

of government and nongovernmental actors. For example the National Institute for 

Adult Education (Instituto Nacional para la Educacion Adulta) – under the supervision 

of the Ministry of Public Education (Secretaría de Educación Pública) (SEP) – 

promotes and develops literacy courses, primary and secondary education 

programmes for youth and adults. 

http://www.unevoc.unesco.org/go.php?q=TVETipedia+Glossary+A-Z&term=Upper+secondary+education
http://www.unevoc.unesco.org/go.php?q=TVETipedia+Glossary+A-Z&term=Youth
http://www.unevoc.unesco.org/go.php?q=TVETipedia+Glossary+A-Z&term=Adult


 

The Ministry of Public Education (Secretaría de Educación Pública) (SEP) is 

responsible for formal TVET in Mexico on a federal level. Specifically, the Under 

Ministry for Higher Education (Subsecretaría de Educación Media Superior) is 

responsible for TVET programmes in Mexico. The education system in Mexico is 

decentralised and the SEP shares the responsibility with various national and regional 

bodies. For example, each state has its own Ministry of Education in charge of the 

education system and schools. State governments are responsible for administering 

State Centres for Scientific and Technological Studies (CECyTE) and Institutes of 

Training for Work (ICAT). Municipalities also provide education services at all levels. 

Financing for TVET comes mainly from the federal and state governments, and 

specifically the SEP, the Ministry of Labour and Social Welfare (Secretaría del Trabajo 

y Previsión Social) (STPS), and the Ministry of the Economy (Secretaría de Economía) 

which is responsible for setting the public sector budget. 

 

Germany 

Germany has a long history of TVET. Demographic changes that became an important 

issue in the past years have led to a shortage of qualified workers nationwide. In order 

to overcome this challenge and to increase the supply of skilled labour the country has 

focused on:  

• Establishing stronger links between the dual vocational education and training 

system and institutes of higher education; 

• Improving integration into vocational training through basic skills and 

permeability; and 

• Establishing national coverage of branch-specific regional initial and continuing 

training centres. 

• High investment in and development of lifelong education is a path taken by 

national authorities in order to overcome the problems of the aging society. 

• The Government is also broadly involved in developing strategies that would 

facilitate the transition from school to initial TVET and help unplaced applicants, 

http://www.unevoc.unesco.org/go.php?q=TVETipedia+Glossary+A-Z&term=Lifelong+learning


especially young people from migrant backgrounds, disadvantaged individuals 

and those with learning difficulties or other disabilities. 

Another aspect addressed in national TVET policies is the recognition of non-

formal and informal learning. This is planned to be fulfilled by reorientation of formal, 

certificate-based qualifications to competence based learning. Achievement of this 

goal is integrated in another important project of setting up national qualifications 

framework in accordance with the European one. 

At lower secondary level (Hauptschule and Realschule) an introduction to the world of 

work is compulsory in all courses, either in a separate subject, pre-vocational studies 

(Arbeitslehre) or as part of the material used in other subjects. 

Initial TVET starts at the upper-secondary level when students, having completed 

compulsory education (generally at the age of 15), may choose from the range of 

programmes that include full-time general education and vocational schools and 

vocational training within the dual system. 

Vocational training in the dual system is a popular choice for German students. 

Approximately two-thirds of an age cohort decide to go for vocational training initially 

(this doesn’t preclude their moving on to academic education later on). It is carried out 

in two places of learning: workplace and vocational school. The programme lasts for 

2-3 years and some 5 years depending on the occupation chosen.

A student may also follow a 1-year course of basic vocational training that is offered 

in the form of full-time schooling or a dual system arrangement 

(Berufsgrundbildungsjahr). This course lays the groundwork for subsequent vocational 

training. A student may choose one of 13 career areas. Secondary education is 

provided by Hauptschule, Realschule, Gymnasium and Gesamtschule. 

Conclusion of Situational Analysis 

Amongst other challenges the national TVETs are suffering from lack of infrastructure 

and as a result they have capped the number of student’s enrolments because of 

many applications without space. In South Africa, the number of enrolments by TVET 

students has been increasing every year. The government provide 80% subsidy of 

http://www.unevoc.unesco.org/go.php?q=TVETipedia+Glossary+A-Z&term=Non-formal+learning
http://www.unevoc.unesco.org/go.php?q=TVETipedia+Glossary+A-Z&term=Non-formal+learning
http://www.unevoc.unesco.org/go.php?q=TVETipedia+Glossary+A-Z&term=Informal+learning
http://www.unevoc.unesco.org/go.php?q=TVETipedia+Glossary+A-Z&term=National+qualifications+framework
http://www.unevoc.unesco.org/go.php?q=TVETipedia+Glossary+A-Z&term=National+qualifications+framework
http://www.unevoc.unesco.org/go.php?q=TVETipedia+Glossary+A-Z&term=European+qualifications+framework+for+lifelong+learning
http://www.unevoc.unesco.org/go.php?q=TVETipedia+Glossary+A-Z&term=General+education
http://www.unevoc.unesco.org/go.php?q=TVETipedia+Glossary+A-Z&term=Dual+system


tuition, the remaining 20% is paid by other sources such as students, loans and 

donations.  

The TVET sector in Brazil is effective, stable, sustained and it produces good output 

this is as the result of the support that the system receives from both the government 

and the private sector. However South Africa and Brazil do have one aspect in 

common and that is, in both countries their TVETs are administered and managed by 

the government. 

Mexico seems to be giving much priority in its TVET system because TVET is being 

introduced at the secondary level where a learner may have an opportunity to choose 

to further their studies in the university after TVET or go into the working world. In 

South Africa we do have Technical High School even though they are not as effective 

and prioritised. The learners are poorly performing and are without resources.  

 

South Africa can learn a lot from Germany TVET system as it is known as the country 

that has best TVET System. Initial TVET starts at the upper-secondary level when 

students, having completed compulsory education (generally at the age of 15), may 

choose from the range of programmes that include full-time general education and 

vocational schools and vocational training within the dual system. 

 

The various differentiation amongst TVETs in South Africa 

There are various differentiation amongst TVETs, some of the differentiation has been 

the results of historical legacies that have not been adequately redressed, resulting in 

a great inequality among the TVETs , Akoojee, Gewer and McGrath (2005) note that 

technical and vocational education and training system in South Africa is greatly 

influenced by the history of apartheid government. During the apartheid era, provision 

of technical and vocational education and training was guided by the apartheid system 

and was not accessible to all citizens. While explaining the provision of vocational 

education and training during the apartheid regime, some of which still find themselves 

with inadequate resources and capacity to provide for the basic needs of their students 

and other stakeholder. 

The general education and training (GET) which is compulsory and exit is grade 9, 

further education and training (FET) exit is grade 12, and higher education and training 

http://www.unevoc.unesco.org/go.php?q=TVETipedia+Glossary+A-Z&term=General+education


(HET) ‖ (SACE, 2011, p. 3), with technical and vocational education and training in the 

FET band. In 2009, the Department of Education was split into the Department of 

Basic Education (DBE) and the Department of Higher Education and Training (DHET), 

and technical and vocational education and training was placed under the DHET. 

The various types of differentiation are defined as follows: 

 Mission differentiation: Different types of TVET have different mission, and by 

"mission" is meant the larger purpose of the institution which can be ambitious, 

purported or actual. The mission in turn drives the programmes, the kinds of students 

attracted, the kinds of staff appointed and the expectations upon them, and the way 

the institution is assessed (or would be assessed) (in Johnstone, 1998). 

Middelburg Higher Technical School (MHTS), a former Model C school situated close 

to the industrial hub of eMalahleni (formerly Witbank) in Mpumalanga, has established 

successful partnerships with companies that invest heavily in the school, provide 

training after school hours and consider learners favourably for employment. For 

example, Toyota Motor Company provides equipment for training motor vehicle 

mechanics, has developed a modular training course for interested learners and 

appoints teachers by providing training at MHTS outside school hours. Learners pay 

an additional fee for the training, and teachers are paid out of these funds.  

Students who are near completion of their studies are given an opportunity to apply 

for employment at Toyota, where they can complete the remaining modules as 

employees. Employment is not guaranteed by Toyota, but learners who achieve 80% 

or more, receive a certificate which states the modules completed and entitles 

certificate holders to apply for a position at any Toyota dealer across the country. 

Toyota uses the school facilities for its own training as well. MHTS is one of 14 schools 

across the country where Toyota is involved in this way. 

Performance based differentiation: To maintain and even increase the diversity of 

higher education systems, where different ranking instruments need to be developed 

in which different forms of institutional performance can be compared. 

 Self-differentiation: This process is based on varied institutional visions, missions, 

policies and practices that enable institutions to meaningfully progress in a distinct 

development path. It can also be seen as institutions evolving within and across 



various categories in complex and dynamic ways. However differentiation should not 

occur to the cost of some institutions in order to advance others. 

 Programme differentiation: Differentiation can be considered at the level of 

programmes as well as institutions where the primary differentiator is programme 

purpose. 

Amongst other differentiation there are differentiation in terms of planning, quality 

assurance and funding. Funding is the most contentious issue as it is argued that 

differentiation needs to be accompanied by a funding framework that does justice to 

current individual institutional realities and adequately fund each institution to optimally 

enhance its growth trajectory.                                                                                                         

Differentiation is also necessary to provide the opportunity for institution to focus on 

specific areas of strength. TVET should be more responsive to national and labour 

market needs through innovation and flexibility.  

Differentiation and diversity is therefore both distinct and connected whilst 

differentiation signifies a dynamic process, diversity refers to a static situation at a 

certain point established through a committed process.  

Types of diversity amongst TVETs 

 Systemic diversity refers to differences in institutional type, size and control found 

within a higher education system;  structural diversity refers to institutional differences 

resulting from historical and legal foundations, or differences in the internal division of 

authority among institutions; programme diversity relates to the qualification degree 

level, qualification area, comprehensiveness, mission and emphasis of programmes 

and services provided by institutions; procedural diversity describes differences in the 

ways that teaching, research and/or services are provided by institutions; reputational 

diversity communicates the perceived differences in institutions based on status and 

prestige; constituent based diversity alludes to differences in students served and 

other constituent in the institutions (faculty, administration); values and climate 

diversity is associated with differences in social environment and culture. 

 

 



Challenges that TVET faces Internationally Including South Africa 

The challenges that TVET have in South Africa and globally include curricula 

recognising and acceptance of TVET nationally and internationally, the sector is still 

faced with various challenges: 

• Some policy makers, parents, students and teachers alike are inclined to 

regard the sector as providing essentially for those who lack the intellectual 

capacity to continue with the traditional schooling system or are unable to 

secure a place in the academic track.  

• In some cases government policies on TVET are also to blame, with official 

documents referring to TVET institutions as an alternatives for learners who 

fail to gain a qualification because they were unable to complete their traditional 

secondary education (RSA, 2012).  

• The governments add to the problems of the sector when they declare that its 

purpose is to keep dropouts off the streets, and also the lowering of admission 

requirements for TVET institutions simply encourages the misconception that 

the sector is meant for students with inadequate academic capability.  

• The perception that TVET is for dropouts may account for the government 

negligence of the sector. Enrolling in a TVET programme is widely perceived 

as a dead end for the student because certificates and qualifications obtained 

from the sector do not give them entry to higher education, and this has 

negative consequences for the image and status of the sector as a whole. 

• The low status and prestige of the sector extends also to the individual who 

has a TVET qualification contends that parents allow their children to enrol in 

technical and vocational programmes only when they have been unable to 

secure university admission. This is corroborated by who contends that most 

parents only consider polytechnic education once they have failed to obtain 

university admission. This, then, is how TVET comes to be regarded as a last 

resort, or dumping ground, for the academically disabled (Ayalew, 2011) – a 

sector ostensibly for less privileged, academically less endowed, second-class 

citizens, for low achievers and unmotivated learners  

• Other challenges, in addition to skewed societal perceptions, that beset the 

sector include inadequate funding, inadequate teaching and learning materials, 

obsolete training equipment, outdated curricula, inappropriate delivery 



methods, inadequately qualified teachers, unqualified managerial staff, and 

lack of equipped libraries.  

• Further shortcomings are inability of graduates to get employment, irrelevance 

of the training, and unresponsiveness of programmes to actual needs. Part of 

the problem is poor articulation between TVET institutions and higher 

education who sees this as contributing factor in the lingering negative 

perception of the sector. 

• African Union (2007) strategy paper notes that the TVET sector lacks qualified 

personnel to effectively and professionally drive the sector forward. Poor 

organisation and managerial skills can lead to fragmentation and lack of 

coordination among institutions in the sector. 

• Another problem noted in the African Union (2007) paper is irrelevant 

programmes being offered by TVET providers in certain countries that are not 

responsive to the needs of the students, the economy or the industries. Often, 

the focus in TVET is on massive supply driven production of skilled people in 

one programme or another, regardless of whether the skills are actually 

required by the market (African Union, 2007).  

• Likewise, the African Union cites frequently ineffective monitoring and 

evaluation mechanisms for review of TVET programmes by the programme 

providers for possible curriculum reform.  

TVET funding 

Funding is instrumental in making TVET institutions effective in achieving national 

goals, performance enhancement, widened participation and promotion of equity and 

redress. There are four kinds of funding: formula funding of TVET training 

programmes, funding for special purposes, student financial aid and private funding.  

Each provincial education department uses the budgetary principles of the Medium-

Term Expenditure Framework (MTEF) to fund TVET colleges. Funds originate from 

the state, any donations/contributions received by the public college, money raised by 

the public college, money raised by means of loans, income derived from investments, 

money received from services rendered, and money payable by students for further 

education and training programmes (UNESCO, 2011). 



 

Source: DNA Economics (2016, p. 5) based on various sources of information. 

The above graph indicates the TVET State Post-School Education and Training 

expenditure estimates in percentages 2014/2015, the TVET sector was allocated 14% 

from DHET. The most funded sectors are the universities as the estimations were 

59%. 

Lack of fees to supplement the funding of TVET institutions is often a major obstacle 

for students, blocking their access to the institution or forcing them to abandon their 

courses and in all likelihood become a burden for the society. The DHET in South 

Africa cites this as a reason for low student enrolment in technical and vocational 

programmes, associated with further problems of low throughput and increased cases 

of dropout (DHET (RSA), 2012). Overall, there is concern that the quality of TVET 

programmes is low and that the sector lacks recognition and acceptance. 

Currently, TVET colleges receive the bulk of their funding (more than 85%) from 

Department of Higher Education and training transfers (about 60%), from bursary and 

loan funding from NSFAS (about 20%), and for specific projects from the National 

Skills Fund (about 5%) and SETAs (DNA Economics, 2015, p. 18). 
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Source: DNA Economics, 2015, p. 11 from National Treasury, 2015  

 Prior to 1994, the bulk of government funding of colleges occurred through the post- 

provisioning model, which distributed educator posts from a central pool in each 

province to individual colleges on the basis of the number of full-time equivalent (FTE) 

students.  

In the period 1994 to 2010, provinces, which received an equitable share of the 

education budget for school and vocational education, had some flexibility in how they 

allocated budgets to TVET colleges. However, this flexibility was lost following the 

move of TVET to the DHET. Funding for TVET colleges is now allocated in the form 

of a programme subsidies and conditional grants, which during the period of the 

function shift to national control, was still channelled through provinces. This function 

shift was finalised in 2015.  

 The DHET commissioned the development of sophisticated costing models to 

calculate the annual cost per TVET programme. Historically, the funds were allocated 

to the provinces and based on reported student enrolments and related programme 

costs. Provinces then determined allocations to the colleges, and these allocations 

were adjusted annually by the consumer price index (CPI). The DHET had submitted 

various requests for additional funding to cover the growth in student enrolments and 

infrastructure, but with little success.  

The long-term advantage of migrating TVET colleges to national government is that 

they would be equally funded, based on their programme enrolments, and no longer 
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depend on what funds provinces allocate to them. The research shows that provinces 

did not prioritise TVET education equally in their budget allocations, which led to 

unequal participation rates in TVET colleges and in provinces.   

The Division of Revenue Bill (National Treasury, 2013) specifies that the funding of 

some of the outputs of the grants to the colleges depends on the priority set for each 

college within available funding. The national enrolment plan linked to funding norms 

is used as a guideline for allocating the grant to each college. Any upward deviation 

from these enrolments must be funded by the college or entity causing such deviation.  

The budget for the public TVET colleges has indeed grown considerably in recent 

years. Direct support for the colleges grew from R3.8 billion in 2010 to R5.45 billion in 

2013/14 – an increase of 43%. For that period the Northern Cape recorded the highest 

average annual increase in MTEF allocations (19.1%), followed by the Western Cape 

(14.7%) and KwaZulu-Natal (14.3%). Mpumalanga had the lowest average annual 

increases (10.7%), followed by Limpopo (11.6%).  

The challenging fact is the TVET remains underfunded. The table below indicates the 

shortfall amount as per yearly national TVET funding. 

 
2013/14  

(R’000) 

2014/15 

(R’000) 

2015/16 

(R’000) 

2016/17 

(R’000) 

2017/18 

(R’000) 

Total budget 

required  

5989000 8569656 10218558 11580733 12885164 

Total budget 

available  

4845000 5827173 6179574 6513122 6838778 

Total shortfall  -

1144000 

-

2742483 

-403984 -5067611 -6046386 

Source: Ministerial committee on the funding framework (Presentation 12 February 

2016) 

Current funding allocation by DHET 

Government set aside additional funding of R7.166-billion in 2018 - R4.581-billion for 

qualifying university students and R2.585-billion for technical vocational education and 

training (TVET) college students. 

http://www.polity.org.za/topic/education-company
http://www.polity.org.za/topic/training


"As a result the baseline allocation to NSFAS (National Student Financial Aid Scheme) 

to support poor and working-class university and TVET students will increase from the 

R9.849-billion in 2017/18 to R35.321-billion in 2020/21. 

DHET therefore allocated an additional R105-million over the medium-term expenditure 

framework to assist NSFAS to increase and strengthen its administrative capacity. 

Altogether 485 875 TVET students will be supported by the increase. Based on historical 

data and the enrolment targets for 2018/19, it is estimated that more than 90% of TVET 

college students will benefit. Approximately 50 480 TVET college students will qualify for 

accommodation and food, and a further 82 600 will qualify for transport allowances. The 

full cost of study of the bursary scheme for poor and working-class South Africans is 

being phased in from 2018, starting with first-time entry students from families with a 

gross combined annual income of up to R350 000. 

International TVET funding Brazil 

The education sector is financed from the funds of the public sector (direct and indirect 

financing) and private sector, where fees are charged for educational services 

provided. For the past decade Vocational Education and Training (VET) has gained 

an unprecedented relevance in Brazil. Both the investment from government and 

students’ enrolment have strongly increased over the past decade. In 2011 was 

launched one of the most important programs of VET, Programa Nacional de Acesso 

ao Ensino Técnico em Emprego (PRONATEC), which in order to expand VET access, 

increased the number of VET institutions and the number of openings.  

The access to Information states that any individual public or private should, without 

need of motive, have access to any and every public information of public entities. It 

also provides financial assistance to vulnerable students. Besides its own programs, 

PRONATEC has a partnership with the S System, a program privately managed that 

receives public funds through taxes over firms’ payrolls. The S System is responsible 

for the provision of approximately 43% of qualification and technical education in 

Brazil. 

http://www.polity.org.za/topic/financial
http://www.polity.org.za/topic/food
http://www.polity.org.za/topic/transport


TVET Funding in Germany 

The funding system of the German TVET is quite complex and includes various 

participants such as BMBF, the Federal Ministry of Economics and Technology BMWi, 

the Federal Ministry of Labour and Social Affairs (Bundesministeriums für Arbeit und 

Soziales, BMAS), the Federal Employment Agency (Bundesagentur für Arbeit, BA), 

and the Länder. 

Dual vocational training is financed by the Länder and local authority public funds, 

whereas training in full-time vocational schools is solely under the Länder budget. The 

out-of-school part of vocational training is funded entirely by the enterprises, which 

also pay a training allowance to their trainees. Continuing TVET is financed by 

enterprises, the State, the Federal Employment Agency and private individuals. The 

Career Advancement Training Promotion Act provides for nationwide means for 

financing vocational career advancement training. 

Federation and Länder are jointly responsible for research and pilot schemes in all 

sectors of continuing education. 

TVET funding in Mexico 

Financing for TVET comes mainly from the federal and state governments, and 

specifically the SEP, the Ministry of Labour and Social Welfare (Secretaría del Trabajo 

y Previsión Social) (STPS), and the Ministry of the Economy (Secretaría de Economía) 

which is responsible for setting the public sector budget. 

What differentiate Brazil from TVETs of other African countries? 

There are three main takeaways from the Brazilian TVET system: 

Private sector management of the training levy.  Unlike in many African countries, in 

Brazil, the training levy (a tax levied on private firms by government for the purpose of 

training) is managed by a private sector non-profit organization, SENAI. In most 

developing countries, the levy and the training provided from it are managed by the 

public sector. The huge advantage of the private sector managing the levy and the 

training is that it there is better alignment of the skills with private sector needs. 

Relevance of skills for the labour market, 

http://www.unevoc.unesco.org/go.php?q=TVETipedia+Glossary+A-Z&term=Continuing+vocational+education+and+training
http://www.unevoc.unesco.org/go.php?q=TVETipedia+Glossary+A-Z&term=Continuing+education
http://www.portaldaindustria.com.br/senai/


TVET is seen to have a critical role in including the poor and marginalized and 

facilitating socio-economic transformation. In Brazil, PRONATEC supports girls and 

youth from poor families to access TVET programs. This builds on the Bolsa Familia 

conditional cash transfer program, which encourages poor families to send their 

children to school. 

The delegations from Africa also appreciated the World Skills Competition, which drew 

an unprecedented 250,000 visitors and featured competitions in 50 skill areas — 

including construction, manufacturing, the creative arts, information technology, 

transportation, service, and agriculture. At a skills policy session there are Skills 

towards Employment and Productivity (STEP). The tool is unique in its attempt to 

capture cognitive, socio-emotional and job relevant skills within a household survey.  It 

has been implemented in eight countries, including Kenya and Ghana. 

 What’s next for the learning program?  The south-south exchange of knowledge and 

information will continue. Country delegations, SENAI and the World Bank discussed 

synergies that could develop from this trip in terms of country-specific needs in TVET 

reform and general skills development, future exchanges on methodologies for 

anticipating skills demand, and further study trips that focus particularly on Brazil’s 

experience in agriculture. 

Education can be a powerful force for ending extreme poverty in the world and 

achieving inclusive growth. However, young people need access to high-quality, highly 

relevant education to be able to take advantage of the economic opportunities that 

come their way. As we live in an increasingly connected world, knowledge exchange 

between developing countries is full of exciting possibilities. 

Conclusion of TVET Funding 

Adequate funding is crucial for quality TVET provision. Funding policy, and how such 

policy is implemented, will vary from country to country in line with national economic 

priorities. Funding policies and mechanisms would include public funding, training 

fees, private funding, international assistance, industry support and funding support 

from other non-governmental organisations. The principal source of funding for TVET 

in most countries is government, with supplementary support from a range of 

organisations, bodies and individuals. Levies imposed on enterprises – effectively a 

http://microdata.worldbank.org/index.php/catalog/step/about
http://microdata.worldbank.org/index.php/catalog/step/about


form of taxation – are a further option for generating funds for TVET support and 

promotion of skills development. Training funds outside of normal government 

allocation may be supported by means such as levies on organisations, businesses 

or industries and by donations from one source or another. 

Student training fees (tuition fees) are another important source of income for TVET 

providers. Fees vary from one institution or country to another, based on the policy 

that governs their imposition, with fees in government-controlled institutions usually 

being lower than in the case of private TVET providers because the former are 

supported by government grants while private institutions survive on training fees from 

students and privately generated assistance and donations. 

Financial and material support from international donors can also play an important 

role in the TVET sector, both in the provision of teaching and learning materials and 

in support of staff development. Some TVET policies provide for a dual system of 

TVET delivery in which funding is a joint responsibility of government and private 

enterprise. The government takes care of the school costs while the participating 

enterprise caters for the practical aspect of the training. 

Teaching Improvements 

 The quality of TVET lecturers determines the quality of TVET qualifications, 

programmes, delivery and the system as a whole. The quality of TVET teachers would 

determine the quality of TVET provision. Education of teachers is central to all forms 

of education and training globally. The quality of TVET lecturers is critical and impacts 

on the delivery of quality TVET programmes because the quality of teachers affects 

the quality of education and training, it essential that teachers are adequately 

prepared. 

Teacher-education development, which is seen as a crucial challenge in education 

and training systems should be given priority in all countries. The quality and 

performance of TVET lecturers will also be improved through partnership with industry, 

and UNESCO (2012) notes that collaboration between industry and TVET lecturers 

will improve the competence of the lecturers and promote the provision of responsive 

TVET programmes. 



Staffing and lecturer: student ratios 

Province Categories 

(Number of 

TVETs) 

Lecturers Students Lecturer: 

Student ratio 

Gauteng 8 2086 173027 1:83 

KwaZulu-Natal 9 2299 122518 1:53 

Western Cape 6 1535 72171 1:47 

Limpopo 7 1040 69382 1:67 

Eastern Cape 8 1151 54513 1:47 

Free State 4 605 53730 1:89 

North West 3 610 48304 1:79 

Mpumalanga 3 600 32785 1:55 

Northern Cape 2 180 13188 1:73 

50 10106 639618 1:63 

Source: Public FET Annual Survey 2011 (DHET, 2015a, p. 25) 

TVETs in Gauteng and KwaZulu-Natal have more staff than other provinces in the 

country, this is evidently because TVETs in the two provinces have more students 

than other TVETs colleges in other Provinces. The above able include lecturer: student 

ratio, in most TVETs one lecturer has a corresponding number of students that are 

more than 50. This illustrate that classes are overcrowded and therefore the quality of 

services rendered by the lecturer is affected. 

Recommendations 

High Quality Standards of TVETs 

South Africa should increase the number of quality of qualifications that are offered in 

the TVET systems. The irrelevances of the courses offered at colleges should be 

eradicated, and this can be done through aligning the skills offered with the skills that 

are actually in shortage in various industries. TVETs should therefore build working 

partnerships with the private sector to increase the relevance of the skills that are 

offered in the system. 



In Brazil such partnership exists because the government is in partnership with the 

private sector through the programme called the S-System which offers 43% of 

qualifications in technical education in Brazil. The adoption of public-private 

partnership strategy can be considered in the process of improving South African 

TVET system. 

TVET Improvements in the economy. 

The government should make it interesting and benefiting for the private sector to get 

involved in working together with TVET, the government can achieve the Public-

private partnership by offering the incentives such as tax incentives and production 

cost subsidies for every student for every student offered practical training in the 

private sector. 

When the private sector is involved in the development of skills offered by TVETs, then 

there is greater chance that the economy at large can benefit from skills required 

through TVETs, there will be economic growth as there will be graduates that are 

employed in different industries. The Brazilian economy received huge economic 

growth contribution from the labour force that went through the TVET system. 

Curriculum Review and Improvement 

TVETs in South Africa should have a curriculum that makes it possible for prospective 

students to access higher education as it is in the country such that, when a student 

graduate from TVET’s if they want to continue learning they must be able to enrol in 

comprehensive and traditional universities. The demand base curriculum needs to be 

introduced so that, when students graduate can be able to get employment because 

currently there is a supply base, more people have graduated and are unemployed as 

the qualifications that they have are not in demand. In South Africa   TVETs need to 

be prioritised, like in Germany, Mexico and Brazil much greater priority by the 

department of higher education need to be given to the improvement and viability of 

the TVET system. 

Training of current academic staff 

The budget allocation in TVETs needs to be increased, those increased funds need 

to be channelled into remuneration of staff in TVETs and operations on TVETs, when 

the salaries and the working environment in TVETs are competitive it will be attractive 



for lecturers to want to work there, they will not be ready to go when an opportunity is 

open for them. The government of Mexico finances the TVET system.  The lesson that 

South Africa needs to learn from these countries is that they should embrace TVET 

system and it be given priority and all the necessary resources required for it to thrive. 

Lecturers in TVET should undergo training frequently so that they can deliver quality 

TVET programmes, and it is noted by UNESCO 2012, that collaboration between the 

industry a TVET lecturers will improve the competence of the lectures and promote 

the provision of responsive TVET programmes in all the countries that have TVET 

systems. 

TVETs to be promoted 

TVETs needs to be promoted, especially in the rural areas.  It needs to be known so 

that learners can have information and be able to make a choice in terms of wanting 

to go to universities or TVETs. Brochures with deep explanation of what TVETs entails, 

also outline critical skills that are in demand year after year, and also different 

companies that uses or need those skills need to be outlined in those brochures needs 

to be distributed, calendars with their time of enrolment and applications forms needs 

to be distributed in those areas. Every material that can make TVETs to be known in 

remote areas need to be distributed in other to make TVETs attractive. 

Infrastructural development 

Development in relation to infrastructure has been at the snail’s pace whilst the 

number of students enrolled has increased significantly. Poor infrastructure is one of 

the major issues that have embattled the TVET sector from lecture hall to a student 

accommodation. The shortage of study material in libraries and small filthy class 

rooms and lack of student accommodation has and continues to impact negatively on 

the student’s progress. If we are serious about making TVETs institutions of choice 

government must set aside funding for infrastructural development.   

Conclusion 

Accordingly, we are now clear about the situation in the TVET sector, our understand 

therefor of the TVET must rise campaign is premised on these pertinent issues 

raised above. Admittedly, the TVET sector has for years in succession been 

neglected by the government. 



We have made a holistic analysis of the SASCO cadreship and have concluded that 

for the past 7 years SASCO has deteriorated in quality whilst increasing in quantity. 

Conditions therefore dictate that we must go to the root and capacitate our 

membership, it requires a SASCO cadre who is capable to articulate and advance 

our revolutionary cause; the transformation of the higher education sector.  

Indeed, TVETS MUST RISE is our campaign, we are married to it. 

It’s now or never!!  
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Revising the Media’s Revolutionary Role in SASCO: The Rise 

of Social Media 
 

This paper is devoted to first define the practical outlook of the relationship that exists between the 

leadership of SASCO and the general membership by unpacking the advent of social media 

engagement within the contradictions of the 4th industrial revolution. To indicate the existing 

contradictions emanating from the various interest in relation to the various student-bias revolutions. 

In order to give an account of the fact that the advancement of the 4th industrial revolution has a 

direct bearing on the overall outlook of the basic units, the paper will also justify on the reasons that 

SASCO needs to relook at the media’s revolutionary role. In conclusion, the paper will share 

recommendations that SASCO can advance in order to consolidate its class interest and advance the 

revolution through media. 

 

At the core of the existence of SASCO lies the gigantic role of members, both general and in 

leadership, to be preoccupied with addressing the day to day challenges of students. The role thus is 

to ensure that “bread and butter” issues of students are adequately addressed. As envisaged in the 

SPOT document, it remains the responsibility of SASCO to ensure that we struggle for the 

transformation of higher education in particular and society in general. Education remains a site for 

the broader struggle and we must ensure that there is a complete transformation of the sector; and 

that is inherently inclusive of SASCO. This paper will look at the rise of social media within the 4th 

industrial revolution and how this can be used to advance the overall mandate of SASCO. 

 

Before this paper deals with the main argument, it will look at the dialectic relationship that exists 

between the general membership of SASCO and its leadership; in a quest to outline the possible 

challenges that emanate from this. According to Vladimir Lenin, “Dialectics in the proper sense is 

the study of contradiction in the very essence of objects.” Lenin’s assertions are important because, 

in every change that occurs in society, it is important to understand the essence of how such change 

occurs, its driving forces, and its elements. This means that in the process of the capitalist-led 4th 

industrial revolution, SASCO’s outlook of “RENEW, REPOSITION, REMODERNISE,” needs to still 

be informed by its revolutionary, vibrant fibre. That is the very complexity of the mandate in so far 

as securing gains for the working class and poor students.  
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Engagements amongst members and the leadership 

In the past few years there has been a growing phenomenon of the members of the organisation, both 

the happy and the disgruntled voicing out their concerns on social media platforms. Many have 

argued that it is un-organisational (and/or counter-revolutionary) to do so because there are 

established platforms in the form of writing to upper structures or in Branch General Meetings 

(BGMs) or where one can raise their concerns. This has proven impossible as there has been a 

growing decline in the creation of platforms that are not bias and prejudice to the membership, and 

that writing one’s concerns is seen as a direct attack to the leadership of the time. In effect, this 

draws its existence from the ‘life-long’ conflict between the triumphalist and the sore-loser camps as 

a consequence of the leadership contest towards Congresses (in all their levels). As a consequence, 

the concerns are thus not afforded the urgency and integrity they deserve. 

 

Due to the above scenario, the disgruntlements are therefore openly communicated through social 

media platforms. This on its own is a test to the leadership in so far as handling disputes is 

concerned. Because of the ‘life-long’ conflict, the organisation tends to populate with individuals 

who cannot respond to criticism that can build a good public image of the organisation. It is one 

thing to positively respond to an organisational dispute on social media AND not create a conducive 

platform within the confides of the organisation to further deal with matter, and another to 

continuously feed the ‘life-long’ conflict on social media under the pretext of demonstrating that the 

disgruntled is/are wrong by raising matters on social media. Perhaps what should occupy all 

members of SASCO is using their social media followership to spark discussions, galvanize students 

towards restoring the dignity and livelihood of SASCO as a whole. 

 

Others have tried to examine and remedy the deeper roots of this phenomenon. Such was the 

Communications Task Group (CTG) set up to run the communications of the organisation for the 

past few years. However, it has been unfortunate that the CTG has not come to life in so far as 

repositioning the organisation in society through social media. Opposition has since taken the space 

to occupy and mobilize, whilst we publicly sodomize the organisation. Drawing from Paulo Freire’s 

assertion that, “A society beginning to move from one epoch to another requires the development of 

an especially flexible and critical spirit. Lacking such a spirit, men cannot perceive the marked 

contradictions that occur in society as emerging values in search of affirmation and fulfilment clash 

with earlier values seeking self-preservation". It is in this context that SASCO should formalize and 

invest-in resources for its media visibility. 
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Some assumptions  

“South Africa is going through a process of profound social transformation. In such transformation, 

many ideas, empirical perceptions and attitudes ingrained in people’s thinking do come under the 

spotlight. Mind-sets are challenged and paradigms are put to the test. Thus these skirmishes are not 

accidental; nor are they entirely unwelcome.” - Cde. Joel Netshitenzhe. 

 

It is critical all the time to keep perspective; otherwise the essence is lost in the cacophony of shrill 

accusations and counter-accusations. In this respect, some assumptions are useful, so as not to speak 

past one another. The first of these is that members of the organisation are not homogeneous. Mainly 

because they are first and foremost social beings. As such, there is the danger that addressing 

questions facing specific social beings can be elevated to the level of the universal, and become a 

smoke-screen behind which unscrupulous elements can hide.  

 

Secondly, social media cannot claim that their role is merely to reflect interests; rather they help to 

shape those interests. In other words, print and electronic journalists are not passive transmitters - a 

clean slate - on whom events imprint themselves. The social media is not merely reflective of what 

leaders, supports and members want. They do have values and choices which can be directed to build 

the brand and offices of the various officials. 

 

Lastly, precisely because the media, in terms of print and electronic establishments, are not the only 

means of social communications, they do face the danger of being thoroughly irrelevant: read, 

listened to and watched; and thus not reach the majority. 

 

Some research amongst comrades and students generally outlines that students in the country are 

unaware of SASCO’s position(s), programmes and successes because the statements are sometimes 

too long, boring and not straight to the point. Moreover, the National Executive Committee (NEC) 

statements don’t reach all members or the public, but rather speak above the heads of people. 

Therefore, one of the greatest challenges for communicators in all spheres is how to ensure that the 

media become a reliable, dependable and fulsome source of information and analysis on important 

social developments in a very reader friendly manner. 
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Communication in the Revolution   

The South African media face a rare opportunity - the most exciting period in our history - where we 

are called upon to record, to interpret and even to influence the evolution of a society whose pursuits 

are unequalled anywhere in the world: to create a harmonious and prosperous society out of the 

disparate social transformation issues. This was seen from the first #FeesMustFall protests which 

gained momentum and got live reporting as well as international support all because of a hashtag that 

was started by students on social media; and later led to the realisation and intensification of the call 

to free quality higher education. A call SASCO has advocated for a number of years. 

 

The greatest demon that has captured SASCO has been its weakness to communicate its decisions 

and work in a compatible manner for students. Extending to the notion that we are members of 

society, there is a position articulated in the RDP document that for people to be involved in 

changing their lives for the better, they should be informed, educated and entertained. Therefore, 

as an organisation we should try and inform the masses, educate and also entertain them. This can be 

achieved through the human resource capacity that the organisation possesses. 

 

The Rise of Social Media – SASCO Media strategy   

Before outlining the media strategy that SASCO ought to take, a historical account borrowed from 

the Arab dispensation is given. We see the rise of social media especially in instances where the role 

of social media in Arab democratisation have generally been perceived positively; the uprisings in 

the Arab world have often been labelled the ‘Twitter Revolutions’ or ‘Facebook Revolutions’ in 

recognition of the prominent part played by these tools in the coordination of mass protests, 

communication of real-time images and up-to-date information, and for their appeal to the 

international community, foreign civil societies, and diasporas. Many scholars argue that social 

media had a notable impact on the content and quality of media coverage in mainstream Arab media. 

However, despite the optimistic readings of social media’s roles in democratic change, the 

horizontal, non-organised, and non-hierarchal structure of social media-powered movements seemed 

to limit their success in post-revolutionary periods compared with organised and tested movements. 

This led some to conclude that their role can be contingent on how well organised the groups using 

social media are, as well as on the extent to which the addressed issues touch society at large. 

 

Given the above context, the media strategy of SASCO should be premised on the basis that the role 

of social media is to mobilise students of the country and inform them. This however should be 
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facilitated by the presence of revolutionary conditions and the inability of the capitalist state 

apparatus to contain the revolutionary upsurge. In essence, SASCO’s media strategy should seek to 

render the dispensation of the 4th industrial revolution ungovernable, until the primary objectives are 

achieved. In fact, it is worth noting that a significant increase in the use of the social media is much 

more likely to follow a significant amount of protest activity than to precede it. This inference is 

drawn from comparative research looking into the roles played by social media in protests among the 

different Arab countries as well as in the 2015 to 2017 massive student protests in South Africa. In 

light of these, the following can form part of the recommendations that can be implemented: 

• Social media accounts: There should be verified social media accounts, i.e. Facebook, 

Twitter and YouTube Channel, of the organisation where information regarding the 

organisation is shared: 

➢ A YouTube Channel would primarily be used for archiving sites of all political 

schools, workshops, etc. This would allow for live streaming on all the other social 

media accounts, and allow others to revisit them later on for years to come. 

➢ All social accounts should be linked to the website of the organisation; thus 

broadening the website followership/subscribership. 

• Statements: Implement the use of a bullet point statement that is an executive summary of 

what is contained in the extensive statement.  

• Constant campaigning: Running of campaigns on social media regarding daily issues of 

students on the different campuses, updates on the live shots of the NEC collective or 

officials of their projects.  

➢ This would assist in upholding the good name of the organisation; facilitate fruitful, 

inspirational and non-factional discussions on social media with the general student 

populace. 

• This would help in collaboration work with regards to strategies, programs between branches, 

upper structures and PYA alliance partners. SASCO must champion to have a membership 

that has a sense of belonging in the organisation rather than a membership that feels as just a 

number.  

• War Room/Council: The advent of the 4th industrial revolution is characterized by serious 

contradictions. Thus SASCO ought to strengthen its war room in so far as propaganda is 

concerned; taking the different views from interactions with the student populace and 

concentrating them into a coherent revolutionary view(s).  
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• Creative media: A dedicated team of creative students that will profile the leadership and the 

organisations image and brand holistically. In this way, SASCO would be able to harness its 

human resource capital at its disposal in the form of its very membership. This will build a 

conscious and context sensitive membership that will advance the social transformation of 

students and also reach out to all motive forces of SASCO.  

 

Lastly our strategy towards social media must draw its basis from the paper called “A Life on the 

line: Towards Organisational Renewal and Building” by Zuko Godlimpi, 2010 who notes that;  

‘Modification of campaigning and mobilisation tactics is vital to sustain the spirit of building 

a popular mass organisation. As conditions develop and situations change, the character of 

students and what appeals to their eye for attention changes as well. Social networks have 

become the centres of student and youth congestion. The organisation must be found there to 

mobilise their attention and channel it to the campaigns and programs it pursues. Caution 

must be taken here not to alienate potential members with unnecessary sophisticated 

language and abstract theoretical rhetoric that cannot be understood. The stigma attached to 

the organisation as a group of pseudo-elitists must be dismantled by adopting tactics of using 

lingo common amongst students and not only communicating with them when there’s a 

burning matter, but to keep in touch socially as well.’ 

 

Ultimately, social media should be used by members as well to ‘Pledge their unswerving 

loyalty to the organisation and place them under its overall discipline, Carry out decisions, 

duties and directives with diligence, Organize, participate and contribute positively to all 

SASCO activities and/or programs and to contribute to the strengthening of its organic unity, 

Rally all students to support and unite behind SASCO and actively participate in the creation 

of a united, non-racial, non-sexist, democratic and prosperous South Africa, Combat all 

forms of tribalism, regionalism and nepotism and any other forms of discrimination based on 

sex and race and as well as combating factionalism and malicious gossip within our ranks as 

per the constitution requires us to.’  
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Student Representative Council campaigns in the 4th industrial Revolution  

In order to secure a great victory in SRC elections and as well ensuring that organisational 

building and renewal project is still intact ‘it is important to note with clarity the dialectical 

relationship between Renewal and Building. It is impossible to expand quantitatively and 

maintain the quantity without paying attention to the qualitative aspect of the organisation. 

Therefore, the strategies must be complemented by a practical and evident ability of those 

interested in joining SASCO to have a meaningful claim in the affairs of their organisation. It 

must start with fostering unity and cohesion amongst the members present through the 

elimination of conditions of counter-revolution through isolation and by strengthening of 

structures to undertake all tasks ahead’ (Zuko Godlimpi, 2014). The PYA, through SASCO, 

should ensure the following, on a minimum basis: 

• SASCO must, on a weekly or quarterly basis, run mass-based campaigns in a quest to 

address the day to day issues of students. This can be accompanied by live streaming, 

infographic posters and pictures.  

• Branch leaderships as well as the members should wear regalia most of the time and 

should assist students in spheres they find themselves; school councils, residences, etc. 

Furthermore, all members of SASCO should be encouraged to attend lectures, write 

exams wearing regalia - make it a common practice!  

• Secured victories of the branch should be communicated to the student populace in the 

form of infographics, videos, slideshows or any format that is compatible with social 

media; where students are most of their time.  

• Reputable SASCO convocants should be approached to make videos encouraging 

students to vote SASCO/PYA in campuses. 

• SASCO should have a database of the students it assists, directly or indirectly through 

councils, throughout the year. During elections this can be used for mass mobilization, i.e. 

bulk SMS, calls, for a decisive victory.   

• PYA components should make available financial resources to sponsor social media 

posts, i.e the posts must be paid to appear as adverts on various social media networks. 

• Campaign pictures: SASCO should invest in HD cameras for sophisticated social media 

campaigns. This must not only be a pictures’ contest, but the prospective candidates must 

inspire confidence and appeal to the student community by being ‘well-articulated, bold, 
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militant but clear and humble as leaders who always willing to engage and clarify as well 

as bring about student transformation’. 

• Counter-intelligence: SASCO/PYA should invest in the training of comrades who will

guard the organisation against opposition during campaigning.

In closing, we must remember the words of Karl Marx who said; ‘Everything which exist, exist out of 

necessity. Everything that exists is doomed to perish, or to be transformed into something else. Thus 

what is “necessary” in one time or place becomes “unnecessary” in another. Everything begets its 

opposite which is destined to overcome and negate it.’ It is in this context that scientific 

understanding deems it necessary that SASCO undergoes a modern morphosis in so far as its media 

strategy is concerned. The current material conditions, under the advent of the 4th industrial 

revolution, dictate that the greatest student movement in Africa transforms from within in order to 

deliver on the promises enshrined in the Freedom Charter, SPOT document and other policy 

documents. SASCO must own the 4th industrial revolution and advance students through it. 

Let us RENEW, REPOSITION and MODERNISE our social media strategy! 
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